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EDITORIAL BY MONSIEUR EDOUARD MOROT-~SIR 


Cultural Counselor 
Representative in the United States of French Universities 


The "Revue de 1'Enseignement Supérieur" has devoted 
one of its recent issues to the study of French as a language 
and as a culture, and to current problems connected with the 
teaching of French methods and curricula. In this issue we are 
giving extracts of certain articles, believing that this new in- 
terest in the teaching of French on the part of French universi- 
ties deserves to be emphasized. It is not by chance that a 
special issue of the "Revue de 1l1'Enseignement Supérieur" has 


been devoted to such a topic this year. That the French univer- 


sities have become aware of the importance of the problem is ‘ 
one more proof that today the philosophy and fundamental con- | 
duct of the teaching of the humanities are being reconsidered 4 4 
independently from the Pure and Applied Sciences which too often 
tend to absorb the humanities and make linguistic education . : 


but a small sector of the world of science. 


It is true that the study of Modern Languages, native | ¢ : 
and foreign, would be nothing without the strict application of x : 
the rules of scientific criticism. This study, nevertheless, : fs 
cannot be confined within the limits of the scientific spirit ‘ ; 
as defined by the Natural Sciences. : ; 
| 

Recently, I discovered the following passage in Jean | # 


Guéhenno's fine book, Sur les chemins des Hommes: I remember in 
my youth experiencing the power of the logos. I was poorly paid 


\ 

by my employer. I earned twenty-five francs a month and worked 
¢ 


up to forty-five francs after three years... From time to time 


when I was furious, I would knock at the door of his office and, 


diffidently, I would say to him, 'Give me five francs more.' . 
é My employer was a former schoolteacher who had realized that | ‘ 
4 there was more profit in selling shoes that in teaching mathe- a 
4 matics. But he had retained all his ability as a professor. : 4 
a He talked on and on. He kept me in his office for a full hour. i 
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I left him fairly convinced that I was really being unreasonable 
and that what I was asking was completely unrealistic. He re- 
considered everything in the light of cost prices, the "order" 
of the factory, the "order" of the city and the "order" of the 
world... For he really knew rhetoric. As for me, I didn't know 
how to turn my shame into forceful action. Today we would show 
him something! 


Let us try to disregard the slightly bitter tinge of 
irony in this text. Its meaning goes very far and points to 
the importance of Rhetoric as the Greeks and Romans understood 
it. It is not simply, as people would say today, an art of pub- 


lic relations. It teaches the art of handling words and 
sentences. 


Herein also lies the secret of all humanistic educa- 
tion. Plato laid the foundations when he introduced his idea 
of the distinction between Science and Faith, between Certitude 
and Probability. To this distinction between different kinds 
of knowledge Aristotle gave it pedagogic significance by op- 
posing "l'art du vrai* (the art of Truth) which is logic, and 
"l'art du vraisembrable* (the art of Probability) which is 
dialectic. From dialectic was to originate rhetoric, source of 
that art by which we can master words, put them into sentences 
and into well-organized speeches. 


It can be said that Rhetoric is at the heart of all 
Humanism. Is it not the discipline which at the same time en- 
ables us to put our thoughts in order and also to communicate 
with others? Rhetoric is both the art of composition and the 


art of persuasion, 


Here appears the close relationship: between the teach- 
ing of the mother tongue and the teaching of modern languages. 
The one and the others are engaged in the search for an art of 
thinking which is outside the logical structures defined by the 
sciences of deduction and probabilities; which is the art of 
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answering the simplest daily problems as well as man's eternal 
problems with words from common-day speech. 


In the French teaching system the class of "Rhetoric, * 
today called "classe de premiére," is the outcome of six years 
of dissertations, of "*explications de textes" as well as trans- 
letions from and into Latin, English, German, Spanish, etc. It 
is an end in itself, and yet the class of Rhetoric receives its 
completion with the philosophy class; here rhetoric returns to 
its source. For if any human affair is always to some degree 
an affair of speech,there is also a point beyond speech, a pure 
thought which teaches respect for words in the name of ideal 
values. The professor-businessman who persuaded young Jean 
Guéhenno was an able.rhetorician, but he had forgotten what he 
learned in his philosophy class. 


Such is, in our opinion,the profound meaning of French 
secondary education,when it retains,with regard to the Sciences, 
and according to methods inherited from the Ancients, the origi- 
nality and autonomy of a linguistic and philosophic education, 


We should like to express our most sincere thanks to 
811 those who have made this issue of Education in France pos- 


sible - in particular, "The New Yorker" for permitting us to 
reproduce a cartoon, the Headmaster of the Lycée Carnot who has 
been so kind as to send us drawings by Jean Effel which we are 
permitted to reproduce, and the Director of the "Revue de 1'En- 


seignement Supérieur." 
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NEWS SUMMARY 


This issue has been devoted to the teaching of French. In 
the first half readers will find two general articles dealing 
with educational problems and various methods in the teaching 
of reading (pages 5 and 7); later we present the translation 
of two articles written by eminent professors of the Sorbonne 
on French as it is taught in schools of higher education. 
(pages 13 and 17) 


With reference to "Francais Elémentatire": new material will 
be tssued as from October by the "Centres d'Etudes du Fran- 
gaits Elémentaire", whichshould prove particularly helpful to 
High Schools who plan to use this method. (page 25) 


The decisions taken with reference to the execution of the 
reform of the "Baccalauréat de l'enseignement secondaire" 
examination have just been enacted. We will outline here 
the principal points of this reform, the official text of 
which we have not yet received. (page 28) 


A new "agrégation","L'agrégation de Lettres Modernes" has 
recently been established by the decree of July 8th, 1959. 
(page 32) 


ihe "Service d'Edition et de Ventes des publications du Mini- 
stére de 1'Education National" (Publishing and Sales Service 
of the National Ministry of Education) is now publishing 
lists of all theses written since January 1959. (page 33) 


"Propos sur la Langue Francaise": an article paying homage 
to our philosopher Bergson, whose centenary we celebrated 
in May. (page 35) 
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In order to promote exchange between France and other coun- 
tries, a "Cité Internationale des Arts" (International Arts 
Center) is being set up in Paris and will receive interna- 
tional artists. (page 42) An "Académie Internationale de 
Musique" (International Musical Academy) has also been estab- 
lished in Aix-en-Provence. (page: 41) 


The Record Library has received numerous new records; a sup- 
plement to the record catalogue which has already been circu- 
lated, is being sent to our readers together withthis issue 
of "Education in France". (page 47) 


As part of the main theme of this issue, the page usually 

reserved for letters to the editor, is devoted this time to 

statistics of the teaching of modern languages in our sec- 
ondary schools. (page 48) 


"Le fil d'Ariane" is a new book devised for the teaching of 
mathematics in graduate classes of secondary education; it 
won the André Véra mathematics prize. (page 50) 


In his book, "Sur le ehemin des hommes",Mr. Jean Guéhenno 
Inspector General of Public Education, studies various prob- 
lems relating to education. (page 51) 
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FRENCH INSTRUCTION IN OUR SCHOOLS AND 


ITS CURRENT PROBLEMS 


The rise in the economic standard of the nation, the scienti- 
fic and technical development of civilization, bring it about that the 
large school population is becoming less and less prepared for tradi- 
tional education, and that its living conditions and tastes undergo pro- 
found change. The enriched opportunities for spreading thought, on 
the other hand, bring it about that the thought read no longer holds the 
same privileged place that it formerly occupied; these very rapid modi- 
fications in working conditions raise a series of problems which will 
probably necessitate a complete revision of pedagogic conceptions in 
the teaching of French, 


Monsieur J. Beaugrand, "Agrégé" d'Université", raised most 
of these problems in an article which appeared in '"L'Education Natio- 
nale" (No. 18, May 14th, 1959). We are happy to be able to present 
you with a resumé of the contents of this article: 


Taking into account the new school population, have we not reason 
to fear that an education directed towards reflection of the language 
rather than towards the effective control of its resources will, in the 
long run, paralyze the spontaneous powers of expression? 


In view of the increase in the number of pupils, should the com- 
petitive character of our education be maintained, or would it not be 
more in keeping, instead of forming an elite, to give to each individual 
pupil the maximum amount of culture of which he is capable? Need we re- 
tain, at the end of the second cycle ("classes terminales secondaires") 
a French test which is principally based on literary aesthetics, and 
which often demands a maturity of judgement which the average pupil of 
17 years does not possess? 


Isn't it up to the University to work on the prolongation of 
education (adult education) with the view to palliate the mediocrity 
of the cultural society in which there lives a large fraction of those 
pupils who have thus no access to the additional culture which is gen- 
erally found outside of school? 
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Do the texts chosen by official instruction meet with the in- 
terests of the pupils or would it not perhaps be better to modify the 
authors' programs and to adapt them to our present vision of man, art, 
the réle of literature, to the profound needs of. the pupils. Must we 
remain ignorant of foreign works, whose kinship to our own cannot be 
denied, under the pretext that a literary work is inseparable from its 
authentic text and that translation has no tlace in a French class? 


To what extent can audio-visual assist in the teaching of 
French in class? How can we best teach the pupils to elucidate and 
dominate the new means of expression, to review them in such a wey as 
to prevent an element of passivity creeping into the personality of 
the pupils? 
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CONCERNING METHODS IN LEARNING HOW TO READ: 


Among the problems which education poses, one of the most 
controversial still remains that of learning how to read, or, to be 
more exact, the choice of the method to be used in the teaching of 
reading. In France, the controversy is not solved by official texts 
which, in fact, do not recommend either method; certain recent in- 
quiries have shown that in the case of six-year-old children, the 
results are the same irrespective of the method employed. 


Learning to read presents a special problem: how can one 
help a child to grasp the connection between the written and the 
spoken word? The host of books entitled "Methods in Reading" 
(the list of books authorized by the Ministry of National Education 
currently comprises some 367 different books) would lead one to 
the assumption that there are numerous methods. In reality, how- 
ever, there are only two. These are: 


the phonetic method which starts with the simple and ab- 
stract element of the letter and the sound, and the sight method - 
sometimes referred to as the Look and Say method (or the mixed 
method) which is based on the selection of a group of meaningful 
words from the sentence. 


The phonetic method which trains the mind to work from 
the single graphic sign towards a combination of signs or symbols 
and thence to the deciphering of words and the understanding of them, 
proceeds along the lines of synthesis. On the other hand, the sight 


method which starts with visual and auditory perception of a group 


of signs and ends with the discovery of syllables and letters, pro- 
ceeds along the lines of analysis. 


The phonetic method (called synthetic or traditional) 


Since the end of the XVIIth century, when its principle was 
first established, this method has undergone many modifications; 
yet it still remains faithful to its basic principle: to proceed from 
the simple to the more complex, which means from the letter to the 
syllable, from the syllable to the word, from the word to the sen- 
tence. Under the influence of the less austere conceptions of educa- 
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tion, the invention of different procedures will slowly add a little : 
color to this rather dry method, starting at the first stage, i.e. 
that of learning the letters (Pestalozzi, Mme. Montessori, etc. ). 
At the second stage, that is the passage from the letter to the syl- ; 
lable, the procedure known as "de Port Royal" substitutes the 
spelling bee, cee, dee for be, ce, de since the ear accepts it more : 
readily. In the nineteenth century, Madame Lagardelle, basing J 
her theory on phonetic science, subdued the silent e which the 
teachers of the Port Royal school placed after consonants. There 

are still memories of combinations of letters forming all possi- 

ble syllables, while the procedure of sliding a series of vowels 

in between consonants, before and after them, still plays an im- 

portant rdle in a number of schools. The third stage of this meth- 

od brings us finally to the reading stage, that is, to the awareness 

that the writing conveys a message and that it is a form of lan- 

guage. However, for a while the child reads without understand- 

ing the meaning of the words, and the chain of ideas escapes him 

until such time as his mastery of mechanics frees his thoughts. 


These are the logical stages of the development of the 
method through synthesis. However, in order to gain an exact 
idea of its current use, one must take into account the modifica- 
tions, and the efforts made to combine the acquisition of technique 
with a simultaneous understanding of the material read. Thus, 
for instance, one no longer waits until all letters have been mas- 
tered before starting the study of syllables, or for a thorough 
knowledge of all syllables before tackling the words. The chief 
difficulty with which the teacher is faced is the composition of a 
text which contains only such letters and syllables that are al- 
ready known to the child, Some authors introduce into their 
texts - which are composed in accordance with the requircments 
of the method used - certain words which are to be read at sight: 
un, est, il, elle, etc ... they obtain in this manner stories 
which can be read quickly and with understanding. 


One could not fail to recognize the solidity of the re- 
sults obtained by this phonetic method, and if it is at times some- 
what irksome, it can be animated in the hands of capable and im- 
aginative teachers; however, it remains formal and aims essen- 
tially at the acquisition of a technique and often forgoes the edu- 
cational benefits involved in learning to read. 
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"Tourterelle prend deux ailes ... attention 4 l'orthographe!" 


by Jean Effel (see page 27) 
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The sight method (called analytic or new method) : 


When speaking of sight method in France, one refers less 
to an integral sight method than to a mixed method, which starts 
off on "look and say" footing. Known since the VIIIth century, and 
practiced in the Latin countries (countries whose language is of 
Latin origin) right after the First World War, and then in Anglo- 
Saxon countries, it was established by Dr. Decroly in 1921. With 
this method, the child becomes active, he must discover by him- 
self the mechanism of reading, from the concrete he passes over 
into the abstract. To our adult minds, the letter may seem easier 
than the word, but specialists in child psychology have unanimous- 
ly declared that the first perceptions of a child, prior to his pow- 
ers of analysis, tend towards whole images. The new methods of 
learning to read do not limit themselves to the acquisition of a 
technique, but they also insert themselves into a general plan of 
education which stimulates the child's activity by a constant call 
to the child's interest. 


Being able to sight-read at the first stage presupposes a 
choice of theme which will list simple sentences and a choice of 
words which will form these sentences: in the nursery school 
these choices remain very liberal, but after the primary school 
stage, the need for methodical and progressive acquisition often 
implies the addition of an illustrated book. Drawing, writing, 
games of identification, frequent revision - these are the main 
procedures used by the sight-method of reading. The most char- 
acteristic stage of the method is analysis. One must let the dis- 
covery of the key to reading operate spontaneously in the children 
without interfering too soon - the synthesis then verifies the analy- 
sis which is the last stage in the acquisition of the mechanics of 
reading. The teachers who use the sight-method do not need to 
follow a fixed program as much as they need to seize favorable 
opportunities; they must give confidence to the child's interest 
and to the spontaneous working of his mind. 


The use of new methods has had a disquieting effect on 
the partisans of traditional methods who hold them responsible 
for suppression of effort and, in particular, for slovenly spell- 
ing - a somewhat paradoxical reproach since the written sylla- 
ble plays a leading réle in the sight-reading method. 
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Whatever the life and allure with which a teacher adorns 
the use of the traditional method, it continues to depend upon a 
dogmatic and austere conception of teaching while the attraction 
of the new method, on the other hand, even in its most system- 
atic application, is derived from the interest and spontaneous ac- 
tivity of the child. It is interesting to note that in France the use 
of the sight method is developing very rapidly in girls’ schools 
while in boys' schools the phonetic method is mostly still in pro- 
gress. However, the choice remains an open one. 


Extract from an article of the "Service |" 


de Documentation et d'Information de 

l'Institut Pédagogique National" which ap- 
peared in the "Dossiers Documentaires" 

of January 1959. 


The long bibliography accompanying this 
article may be obtained upon request from 
the Cultural Services, 
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LITERARY ANALYSIS OF FRENCH TEXT 


by Pierre Georges Castex, 
Professor at the Faculty of Arts 
and Social Science in Paris, 


Has the analysis of a text become a monopoly of our 
National Education? It would be presumptuous to claim that 
it has. But it is not too much to affirm that this exercise re- 
tains a place of honor in French establishments and institu- 
tions of French culture. We can congratulate ourselves on 
this achievement, for no branch of instruction is better quali- 
fied than this one to help us penetrate the meaning and the full 
significance of great works. It also serves to define rules 
without too much rigidity, yet firmly. A poor analysis will 
fail in its purpose and appear as somewhat of a vain para- 
phrase which allows the real substance to escape, or as a 
scattering of fragmentary remarks which bring out the detail 
without securing access to the profound reality of a text. 


Instructions of 1938 


A commission of the Ministry, twenty years ago, took 
upon itself the task of calling to the attention of the teachers 
certain principles which prevent the degeneration of analysis. 
This involved more than a mere recommendation of a unique 
form of analysis - since each text poses its own particular pro- 
blems - it meant a denouncement of certain errors in methods 
now prevalent in classes, in competitive examinations for pub- 
lic education or even in educational textbooks. The instructions 
concluded by the efforts of the commission were broadcast on 


September 30th, 1938. It seems fitting here to evoke the essen- 
tial articles. 
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The aim of an analysis of French text, we read, is to 


render the text alive, by extracting from it a living thought. 


From this central theme stem all subordinating precepts. In 
order to attain the desired goal, one must place oneself in the 
writer's precise situation, try to imagine what memories and 
knowledge he may have had, and do away with any annotations 
which would be alien to him. One must also keep to the text, 
follow it in development and continuity, without making out of 
it a lesson which eludes its essence, and without succumbing 

to the temptation of utilising the opportunity to "hold forth" in 
terms of the author or his subject. One must safeguard the 

text from a distortion by the arbitrary dissociation of the study 
of "form" from the study of content... The writer did not sepa- 
rate them; we have no right to do so. Only at the fulfillment of 
these conditions does the word "analysis" acquire its full mean- 
ing. The French word "expliquer'' means to unfold, to develop: 
it means to render explicit the author's ideas and nuances to a 
degree unattainable by a simple reading. It means to extract 
from the text its secrets and hidden meanings. 


Such a high ambition presupposes the acquisition of 
knowledge and of taste. Even the keenest and most alert mind 
cannot claim that it fulfills its task one hundred percent, for no 
exegesis can ever exhaust the richness of a great work, nor can 
it explore all its contours. But it is natural totry. Several 
authors of school textbooks have, in fact, furnished examples of 
annotations which conform to the above mentioned principles. 


Analysis as relating to Schools and to Higher Learning 


The exercise of analysis is practiced on diverse cultu- 
ral levels. A High School student, for instance, would not pos- 
sess the same experience as a University graduate. Whereas 
it may be a good idea to guide the analysis of a beginner by ad- 
ministering a questionnaire, conversely one should leave the 
"khagneux" (student preparing for the 'Agrégation" - the state 
teacher's diploma - at the Ecole Normal Supérieure) to his own 
devices, thus presenting him with the opportunity to show his 
skill in directing the commentary and annotation in a manner 
most befitting the text. The character of the test changes with 
each examination. At the oral test of the selective entrance 
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examination at the Ecole Normale Supérieure, the blanks in gen- 
eral knowledge are readily excused, provided the candidate 

shows intelligence and sensitivity; at the examinations of the "Li- 
cence" (Master's degree) and "'Agrégation" (selective state teach- 
ers' examination) - independent of the over-all judgment of his 
quality of thought and professional aptitudes - the student is ex- 
pected to display a fairly exacting knowledge, such as the study 


of so restricted a program has given one the opportunity to ac- 
quire. 


This knowledge is of a very varied kind. A certain page 
of Montaigne calls for semantic commentary; a passage from Mon- 
tesquieu's "Considérations'" about the necessity of divisions in a 
Republic requires that one refer to the "Discours sur l'Histoire 
Universelle de Bossuet"'; a sonnet by Verlaine presupposes the 
acquisition of precise historic details about ''The Great Century 
and its Decline". There is hardly a field of human knowledge 
that a commentator might not have to touch upon at some time 
or other in the course of his text-analysis, and he must be ready 
to do so in order to satisfy the requirements of an exegesis: the 
field of possible exploration is encyclopedic and indefinite. 


It is, however, rare, even in the most difficult selec- 
tive examination, that a candidate is expected to avail himself 
of ideas which are alien to common interpretation. The rdle of 
the jury consists in selecting not scholars, but teachers of sec- 
ondary ecucation who will be in charge of diffusing, each in his 
own field, the elements of a general culture. Even at this level, 
the literary analysis can and must remain a school exercise. 


There exists, furthermore, another type of analysis 
which we call "erudite'' and which, notwithstanding the results 
of analysis at school, bears witness to a curiosity of a more 
technical nature about the problems involved. It is really 
the work of a research technician to determine in which pre- 
cise conditions a text is born, what transformations it has under- 
gone during its period of creative effort - before the final stage 
of being. Moreover, such investigations give rise to greater ap- 
preciation and admiration because of deeper knowledge of the work 
involved, It is the duty of teachers of Higher Education to suggest 
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examples and to pave the way for students in their turn to do like- 
wise. In the present examination system, one test suffices to veri- 
fy the effects of this development of scientific methods; it is in the 
form of a more "profound" analysis of the French text rendered 

at the oral part of the diploma for higher studies. 


Perhaps it would be in keeping to enumerate in official ao- 
cuments the exact differences between a "deeper'' analysis and an 
ordinary analysis. They can be conceived, it is true, in a number 
of ways. We think for our part that a certificated candidate who 
presents a unique work, a work that he himself has chosen, should 
furnish proof that he is capable of retracing the genesis, of enu- 
merating the successive publications and of commenting on the 
works to which it gave rise. A page of the Pére Goriot (1) would not 
be analyzed in the same way for the oral examination of the ''di- 
_plome" as it would for the oral examination of the "baccalauréat"' 
or even the "licence": the student must be able to refer, if needs 
be, if not to the manuscript - which is hard to come by - then at 
least to the partial analysis that Mr. Mario Roques has made of 
it. He ought to know the character of the different editions which 
Balzac controlled; he should be familiar with the contents of those 
commentaries supplied by the principal ;modern editions and by 
works of literary critics or the histories of literature which throw 
some light on the novel. One would naturally not expect him to 
memorize all these scholarly details, but he should at least have 
them on record. No objection would be raised to his consulting 
his notes during the preparation of his test. In fact, he might even 
be asked to display them so that the examiner could evaluate the 
method, the nature and the lay-out of the research undertaken. 


(1) This distinction has already been formulated by MM. Bouvier 


and Jourda in their valuable "Guide de l'Etudiant en Littérature 
francaise", 


Note: This article appeared in the "Revue de l'Enseignement Supérieur (No. 1, 
1059). It included among other things, two examples of literary analysis re- 
lating to the works of Baudelaire and Flaubert which, owing to lack of space, 
we were unfortunately unable to publish here. 
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WHAT IS THE HISTORY OF LITERATURE? 


by A. Adan, 
Professor at the Faculty ;<° Arts 
and Social Science in Paris. 


In the tield of literary studies, the history of literature 
retains an important place in the official program of our Facul- 
ties. To this field belong, of a certainty, those "questions" 
which inevitably confront candidates for the certificate of litera- 
ture. It is, of course, permissible for the candidate to comment 
on the "authors" themselves - they generally constitute a sepa- 
rate part of the program - according to his ideas and personal 
preferences. But one can hardly imagine a professor who, in 
his own commentaries, would neglect to place the work within 
its correct setting, to clarify it through the study of its genesis, 
and then to examine it according to the methods of the history of 
literature. 


Such is the situation, or rather, this is how it looks on 
first examination; because if we look at it more closely, we would 


- soon notice that the history of literature imbues many good minds 


with a spirit of mistrust, scepticism - sometimes even with open 
hostility. It would, of cOurse, be an exaggeration to claim that 

in our epoch it is no more than an old field without prestige. The 
excellency of several doctorate theses sustained during the last 
few years, and the richness of the material treated in a certain 
number of reviews of the highest caliber, will suffice to prove that 


it remains very much alive. But one could not deny that it is men- 
aced, 


There are several reasons for this state of affairs. The 
first of these is the influence of masters, whose effect upon our 
time was very strong. Valéry expressed towards the history of 
literature a supreme distrust. Alain did not like it any better. 
The abbé Brémond wrote one day about Racine: "As if the poets 
had a life!'' - and Giraudoux, still in reference to Racine, 

did not want to know in which century the author of "Phédre" had 


| 
eg 
J 
ret 
> 
id 
af 
‘ 
PG 
a 
WETS 
| 
of 
ts 
od 


lived. One can guess the consequences. The peremptory doc- 
trines of the masters, were echoed by their followers, by the 
critics and by the essayists; they became the common link of the 
most widely-read weekly, so much so that through the medium 

of countless different voices they reached young minds and others 
who were young twenty or thirty years ago. 


This mistrust of history is equally linked with the pro- 
gress of metaphysical preoccupations in the world of today. A 
publicist of great renown spoke one day without tenderness of 
the "history critic'’ cherished by the French University. But 
why should we, in our turn, not speak of the "metaphysical 
critic’? Today, whosoever wished to be taken seriously, would 
not dare to talk of Marivaux without quoting Bergson and Heideg- 
ger. The loves of Manon and her cavalier can only be explained 
by the concept of 'Lockian time" and who does not know that it 
is no longer permissible to taste the charm of the "Intermezzo" 
if one has not first entered into the intimacies of the entelechy 
of Aristotle? 


The solid traditions of the French University have re- 
sisted too-easy infatuations. Our masters know the vanity of 
ingenious and gratituous elaborations. They are disdainful of 
the too-rapid-success obtained by essayists in the eyes of a pub- 
lic insufficiently well informed. They have that respect of true 
fact which is acquired by patience and discovered after exhaus- 
tive reading which is so strikingly absent in the case of a certain 
critical approach. If a journalist should write: ''When the word 
death is traced by Racine's pen, he is nct thinking of his own 
death"... they recollect having read this sentence written by 
his son: "Never was a man more fearful of death. All his life 
he was obsessed with extreme dread", and when they are faced 
with the question of having to know whether the characters of 
Hermione and Roxane ever experienced during their lifetime the 
torments of jealousy, they do not answer with some axiom of 
transcendent beauty, but they go and look in the statements of 
la Voisin for the very strange evidence of the "extreme jealousy" 
of the poet. If they were malicious, they would say that the dis- 
dain felt for history, is based on ignorance and that to explain 
the structure of Manon Lescaut by the concept of "Lockian time", 
one must first be sure - a condition which is both prerequisite 
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and sufficient - not to have read, or at least to have read only very 
superficially, the picaresque novels of the baroque period. 


Let us, morever, learn to discern in the reviews of the 
History of Literature, those true points and those elements from 
which we can learn something. These reviews lead us in effect 
to define more accurately the science to which we devote our ef- 
forts, its range, and its limits. We thereby discover that it does 
not explain, that it cannot explain but can only clarify a master- 
work. In this way, in fact, it resembles other methods, be they 
psychological, aesthetic or philosophic, by which some claim to 
have reached a real explanation of works of art. Because nothing 
can be explained which is not thoroughly examined, analyzed all 
the way through, and able to be traced back through a sequence of 
necessary ideas, to an essential principal which the intelligence 
has managed to grasp. Taine, for instance, was under the illusion 
that he explained Racine or La Fontaine. And many others after 
him suffered from the same illusion. But whatever they may have 
thought, it cannot be a matter of explaining a work by race, soci- 
ety, time or the theories of the philosopher about "the last ex- 
planation" of "the primitive cause that determines the rest" which, 


since a long while, only seem to us to be the illusion of a systemic 
mind. 


The student of literary history must beware another temp- 
tation. In placing literary works within the development of type 
and theme, it sometimes happens that he fails to recognize the u- 
nique value - the original savor. Why deny that in the past, cer- 
tain people did not avoid this pitfall. If, for example, the subject 
of their study was one of our great literary novels, they would 
study the theme, situation, and character in a host of earlier novels. 


They would delve into the life of the writer to discover 
those ingredients which he may have used to write his book. They 
would note in contemporary literature the same ideas, the images, 
even the expressions which figured in the studied work. After 
which they would think themselves qualified to conclude that the 
elements of which the particular work is conceived, existed before 
its creation, and that the réle of the writer was only that of a col- 
lator. 
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Today, we understand very well what was missing in past Be 
researches of this nature. They neglected the essential element, 4 
which is originality in a literary work, the values of its personal 
creation, and its significance. Or, better said, they stopped at 
the precise moment when the real subject was at last about to be 
touched upon. Because - to take the same example as before - 
it was indeed both legitimate and necessary to firmly establish the 
part played by moral or literary tradition, common procedures 
and literary themes which entered into the composition of the work. 
But this research would only be of value if it enabled one to find the 
writer's creative intervention, the use he makes of his gift, the new 
form which he gives to the material, and the original synthesis in 
which the different elements found by the historian blend. 


THE "MAZARINE" LIBRARY IN PARIS 
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The enemies of this "historism" denounce, among its 
faults - and not without reason - the misunderstanding of truly 
literary values. Let us beware indeed of letting ourselves be 
carried away by the weight of our research and of only seeing 
the development of our literature. Inevitable temptation, but 
one which is important to resist, for it is quite certain that, 
from the historic point of view alone, Quinault's tragedies are 
not less significant than those of Racine, that they are perhaps 
more so, and that they translate more accurately the trends of 
a time in which research of the pathetic substituted for the more 
austere requirements of the preceding epoch. And in the same 
way is it evident for a historian who is blind to the beauties of 
works and sensitive only to their temporal significance, that be- 
tween Balzac and Eugéne Sue, there exist essential differences? 
But the history of literature need not be pure history and the 
historian could not ignore the fact that the true object of his study 
is to reach, to extract, and to expose the beauty of past master- 
pieces. He would not be doing himself justice if he tried to limit 
himself to noting the bare facts, the material detail in the biogra- 
phy, and the research of origins. He must look beyond this. The 


history of literature is only legitimate on condition that it over- 
steps the bounds of history. 


To convince ourselves of the results which can be attain- 
ed when it is well understood, it will suffice to observe how much 
our views on the works and their writers, have altered in thirty 
years, how much our "scale of values" - not only historic but lit- 
erary values - differ from the one which ruled the judgments of 
the preceding generation. Let us leave the Middle Ages. In this 
field the author of the present article feels, alas, an incompetence 
which forbids him to talk. Let us not speak of the Renaissance: 
either. But, if we come to the seventeenth century and to the reign 
of Louis XIIIth, we must state that we are not at all in agreement 
with the throng of our predecessors concerning Théophile, Tristan, 
Saint Amant and the greatest of all next to Corneille, Cyrano de 
Bergerac. In discovering the baroque period, historians have modi- 
fied our interpretation of an entire school of writers and our judg- 
ment of them. Certainly this discovery of "baroque" has given 
rise to a great deal of stupid writing. A religious American woman 
explains the style of Pascal by the baroque, while a very illustrious 
philologist developed the ridiculous opinion that Phédre was a 
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baroque masterpiece. But aside from these excesses, we have 
gained a great deal in becoming conscious of the baroque culture 
which developed in Europe opposite classic French culture, 

And at the same time we understand better than our predecessors 
the particular originality of our classicism, we have come to ap- 
preciate, on a surer and more subtle basis, the piquant blend of 
the baroque and the classic spirit which marks our excellent 
poets of the time of Louis XIII. 


But it is on the XIXth century that the work of historians 
has had the most profound effect on the transformation of tradi- 
tional views. We understand differently today, the movements 
which stirred this century, and we do not agree with our precur- 
sors on the question of the importance of each writer of our time. 
Who would have thought thirty years ago of placing Mervalian po- 
etry among the most authentic and the purest forms of our Roman- 
ticism? And who could have foreseen that Petrus Borel, Philothée 
O'Neddy and several others would one day appear to merit attentive 
study? We still call them by way of routine "petits romantiques". 
But we well know that they merit a different name and that the des- 
tiny of our poetry is inexplicable to those who continue to remain 
ignorant of it. 


Thus seen, the study of literary history deserves to keep its 
place in our education - a place which a long tradition has afforded it. 
Because its educational value is great. Its first result was to give to 
the studying youth of today, and thereby to transmit to the masters of 
tomorrow, a more correct understanding, a more selective taste in 
the great works of our literature - which represents a privileged as- 
pect of French civilization. In explaining what Corneille, or Voltaire 
or Victor Hugo were, it is the France of Richelieu - the France of 
the philosophers - the apprehensive and generous France of the XIXth 
century that they are introducing to the youngsters who, without it, 
would run the risk of ignoring it. 


And because it helps them to know French tradition, it intro- 
duces them at the same time to the great tradition of humanism. For, 
when put back in their original time setting, and studied in their prime, 
our masterpieces portray the full human richness with which they are 
infused. The history of literature protects us from the damage caused 
by esthetism. It reminds us that there is no work of authentic art in 
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which the entire merit is to be found in the qualities of structure, 
form or expression, and in writing Le Cid, for example, 
Corneille was able to go agairst the inviolable law of "dramatur- 
gie'"' - which does not embody the essential element - for this is 
to be found in the human value of this adorable creation of his 
genius which, still today, retains the power to deeply affect, stir, 
and exalt the cream of our youth. The first task of the professor 
is not to train aesthetes or mandarins, but men: and for this task 


there is no surer and more effective field than the history of lit- 
erature. 


Note: The article written by Mr. Adam appeared in the magazine "La Revue de 
L'Enseignement Supérieur" (No. 1, 1959); owing to shortage of space, we are 
unfortunately unable to present our readers with the second part of this ar- 
ticle which deals with the training of literary research workers. 
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Allez-donc lui faire comprendre 


un passé antérieur au féminin pluriel! 


by Jean Effel (see page 27) 
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TEACHING "ELEMENTARY FRENCH" 


See "Education in France", Nos. 4 and 5 


"VOIX ET IMAGES DE FRANCE" 


We would like to inform our readers that the new method known as 
"Voix et images de France" put out by the Centre d'Etudes du 
Francais Elémentaire (Ecole Normale Supérieure de St. Cloud, 
Avenue du Palais, St. Cloud, Seine et Oise) will be completed in 


October or November with a series of 13 color films which can be 
used in three different ways: 


1) As part of the audio-visual method, ''Voix et Images de 
France" enables the students to review the words, the expressions 
and the sentence construction learned during the lessons, in a new 
context which is more closely linked with everyday life. 


2) In French classes at High Schools, Colleges or Univer- 
sities, these films, which will be accompanied by a collection of 
audio-visual documents (lantern-slides, records, texts, education- 
al booklets) will serve as the center of interest for the study of lan- 


guage and French civilization, and will complement any method cur- 
rently used by teachers. 


3) Finally, they can be televised as documentary films. 


THE COLLECTION "LIRE ET SAVOIR": 
(see page 22, Education in France, No. 4) 


Two new books: 


"Images de Jean Mermoz" by Jacqueline Ancy 
"“Marie-Claire" by Marguerite Audoux 


Didier - Editor 


‘ 
a 
2 
age 
= 
: 
4 
: 
i 
x, 
: 
& 
‘ 
ee 
As. 
- 


NEWS FROM FRENCH ACADEMIC LIFE 


EVENTS: 


THE CENTENARY OF BERGSON'S BIRTH * 


HENRI BERGSON 


During the first weeks in May, a congress at the Sorbonne, an a 
exhibition at the Bibliothéque Nationale, a ceremony at the Col- 3 
lége de France, and the words of tribute of five great masters 

of contemporary thought were all contributary factors in the 

commemoration of the centenary of the birth of Henri Bergson, 

the philosopher. 
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The congress chose as title for its theme, "Bergson et Nous"; 
organized by the French Philosophical Society and Bergson's friends, 
it referred to numerous communications, the printed compilation of 
which constitutes "Les actes du congrés". While the great themes 
on Bergsonian thought were being expounded, several lively discus- 
sions took place, notably a hot debate on the Bergsonian theory of 
naught and the Sartrian theory of naught, during which Jean Paul Sartre 
was greatly missed. 


While the philosophers were delving into Bergsonian thought, 
the Bibliothéque Nationale retraced his life through the medium of pic- 
tures and the printed word, displayed in a vast exhibition; yet, out of 
respect for the philosophers's wish, neither unedited manuscript nor 
confidential note by the author featured in this exhibition. 


Finally, a bust of Bergson was inaugurated in the Collége de 
France, in the same room in which, for more than twenty years, he 
had taught. 


NEW BUILDINGS FOR THE FACULTY OF LAW IN PARIS 


_In the precence of the Prime Minister and Mr. Hamel Doyen 
of the Faculty of Law and Economic Science in Paris, the Minister 
of National Education laid down the first stone of the New Faculty of 
Law in Paris on May 3lst. These new buildings which will be open- 
ed at the beginning of 1960, will be set aside specifically for the prac- 
tical work required by a new approach to teaching. 


AT THE LYCEE CARNOT IN PARIS 


The Administrator of the Lycée Carnot has recently under- 
taken the restoration of the old refectory formerly built by Gustave 
Eiffel when, as a young engineer, he tried his hand at metallic con- 
structions which were later to render him famous. The well-known 
designer, Jean Effel, old pupil of that high school, authorized the 
collegiate administration to make use of parts of his works in order 
to decorate the new installations and even offered the use of some 
unpublished cartoons touching on the theme of "Adam at school", 
Owing to the kindness of the present headmaster of the Lycée, Mr. 
H, Fauré, and of his administrator, we were able to reproduce on 
various pages of our publication, with the artist's permission, some 
of his drawings (see pages 9, 24, 37, 45, 49, 54). 
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RECENT DEVELOPMENTS IN EDUCATION 


Reform in the 'Baccalauréat" of Secondary Education: 


After discussing the application of the decree of January 
6, 1959 (see Education in France, No. 5, page 30), the following 
are the decisions taken with reference to the execution of the reform: 
it envisages for both parts of the examination the organization of two 
groups of written tests, at the beginning of the first two weeks in 
February, and at the beginning of the second two weeks in June, re- 
spectively. The test for the first group will be based on the program 
of the first semester but the marks obtained will not count unless 
they are above average, while the test of the second group will be 
on the entire year's program. This project suggests that the choice 
of subject should not longer be a national one but controlled by each 
individual "Recteur" (representative of the Ministry of Education 
and head of the "Académie). The "Conseil Supérieur", however, 
desires the uniformity of subjects throughout France; facultative 
tests, such as music, drawing, education, are retained, while the 
test in Physical Education remains obligatory. The only oral tests 
will be those in modern languages. The September session has | 
been abolished. 


We hope to publish in our next issue, No. 8, the entire text of this reform. 


"Baccalauréat" 1958: statistics 


The Bureau Universitaire de Statistique has collected, as 
usual, the statistics for the ''Baccalauréat"' examination of 1958. 


The total number of enrollments for the first part exceeds 
100, 000 candidates (5% more than in 1957). This increase applies 
mainly to those fields classified in French education as "series 
modernes et techniques". The number of admittances has reached 
the 58,500 mark. 


In the second part, the number of enrollments is not very 
different from that in 1957. The number of candidates in Mathé- 
matiques" has increased by about 8%, while there is a slight de- 
cline in the series "Philosophie"' and "Sciences Expérimentales", 
The previous estimate of the number of definite acceptances as be-~ 
ing 49,000 is somewhat excessive since, in reality, there were 
47, 678 accepted , out of which were 15,000 in the "séries scienti- 
fiques" as against 13,400 in 1957. 
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Candidates to the "bachot" from the "Lycée Condorcet" check up 
their results on the sidewalk. ("Le Figaro”) 


Gas 


From these results we have established an interesting fact: 
the increase in women candidates has been much higher than that of 
their male counterparts; in the first part of the "baccalauréat", in 
particular, the number of girls was 46% as against 41% of the pre- 
vious year. 


Year '57-'58 Examinations for the Baccalauréat Metropolitan 
academies 


lst session 2nd session Total numbers 


of admissions in 
enrolled admitted | enrolled admitted | the 2 sessions 


lst Part 101.789 38.971 45.854 19,534 58. 505 


2nd Part 73.495 31.858 | 41.473 15,820 47, 678 


School Equipment 


The part of the budget allocated to the Ministry of National 
Education and assigned to the construction of buildings has definitely 
been set for 1960. This budget allocation consists of 180 milliard 
francs and is 31% higher than that of 1959. This progression will 
continue in 1961 because the allocation is still insufficient when one 
considers the increase in the number of pupils expected during the 
next few years: in the higher educational institutes there will be 
94,000 students more in 1960 than there were in 1959; on the second- 
ary level, there will be 62,000 more; and in technical institutes, 

100, 000 more places are required before 1962. 


During the years 1960 to 1961, 13 new Science Faculties, 
7 new scientific university colleges, and 3 new Faculties of Medi- 
cine will be erected, in addition to various enlargements envisaged 
for certain faculties; 48 new high schools will be set up for second- 
ary education, 62 will be enlarged or reconstructed, and 39 new 
establishments for technical education will be built. 
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SHORTAGE OF TEACHERS IN SECONDARY AND TECHNICAL 
EDUCATION 


The general directors of the Ministry of National Educa- 
tion have stated that the shortage of teachers is an even more vi- 
tal consideration than had been foreseen by the commission Le 
Gorgeu. 


The enrollment in schools is continually increasing; se- 
condary education, which has at present some 651,000 students 
can expect to welcome in 1963 another million; technical and pro- 
fessional education, on the other hand, can count on 305,000 stu- 
dents during the same year, while in 1958 they had only 180, 000. 
This means that until 1963-4 the number of students will increase 
about 10%. It follows from this that the rate of increase in teach- 
ers should be by about 3,000 a year since there are at present 
30,000 teaching positions in existence. 


In considering the need for teachers for the community 
and for teaching abroad, the necessary amount of teachers can be 
estimated according to the 7,000 "licenciés" who graduate each 
year; of these, 3,000 are needed to fill the gap in the scientific 
field, whereas the university only passed 3, 600 in 1958; this num- 
ber might possible go up to 5, 800 in 1962. 


Various means of exceptional recruitment have already 
been progressively instituted since two years; these measures 
will be reinforced by new decrees recently proposed by the Min- 
istry of National Education: extension of the system "contractuels", 
accelerated establishment of 2,000 assistant professors, anda 
call to certain "licenciés libres" (graduates whose diploma is not 
specifically designated for teaching purposes) etc... These un- 
usual measures which are sometimes considered an injustice are 
indispensable if we wish to curtail as much as possible this peri- 
od of "crise transitoire". 


Note: People interested in these new measures can ask for details from the 
Cultural Services. 


ESTABLISHMENT OF AN INSTITUTE FOR TURKISH STUDIES 


The creation of an Institution for Turkish studies has 
just been decided upon within the University of Paris. This es- 
tablishment will be directed by Monsieur Louis Bazin, Professor 
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of Turkish at the Ecole Nationale des Langues Orientales Vivantes ee 
and the Director of Studies at the Ecole des Hautes Etudes. This be 
Institute, set up at 13 rue du Four, will open its doors as from the eA 
school year, 1959-60. a 


FOUNDING OF AN "AGREGATION DE LETTRES MODERNES" is 


A decree published in the Journal Officiel de la République Fran- 
gaise on July 8, 1959, enacts the establishment of an "Agrégations 
de Lettres Modernes. The tests required for the Agrégation are 
as follows: 


1) AFrench composition which has a bearing on a list of 
French authors submitted ahead of time (7 hours). 


2) A grammatical study of two French texts, the one 
prior to 1500, the other after that date, choice of cuthoees being ie 
restricted to those of the program (4 hours). 


3) A French composition which has a bearing on the his- 
tory of ideas and civilizations and their link with literary creation; 
the list of questions is given ahead of time (7 hours). 


4) Translation from Latin. 


5) Translation according to the candidate's choice from 
one of the following modern languages: German, English, Arabic, 
Spanish, Italian, Portuguese or Russian (4 hours). 


As a transitory measure, until 1962 (the entrance exami- 
nation of that year being included), it has been planned that candi- 
dates should be able to substitute the translation from Latin by a 
translation into one of the languages suggested for the fifth test, 
or, alternatively, by a translation from a second modern language. 
At the oral test, they may also present a "literary commentary on 
a text translated from Greek or Latin literature" instead of a ae 
Latin text explanation. ee 
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INFORMA TION 


DOCTORATE THESES 


We herewith inform our readers that the Service d'édition 
et de vente des publications du Ministére de l'Education Nationale 
(S. E. V. P.E.N., 13 rue du Four, Paris 6e) edits lists of the doc~ 
torate theses sustained by the different French Faculties, the edi- 
tion of these lists being established since January 1, 1958. A 
series of these lists is classified at the Cultural Services (Docu- 
mentation). 


A STUDY OF THE RELATIONSHIP BETWEEN THE STATE 


AND PRIVATE EDUCATION 


A decree published in the Journal Officiel of June 24th 
announces the establishment of a committee attached to the Minis- 
try of National Education to undertake a study of the relationship 
between the state and private education. This Committee is pre- 
sided over by Monsieur Pierre-Olivier Lapie, a lawyer, and an 
ex-Minister; it will be neither governmental nor parliamentary 
and will undertake to clarify and direct all the present details 
of the problem. 


A NATIONAL CENTER OF TELE-INSTRUCTION 


The national center of teaching by correspondence, in- 
stituted by the decree of May 30, 1944, and the services of teach- 
ing by correspondence, radio and television of the Institut Péda- 
gogique National are now united under the administration of this 
last establishment. This service has received the name of Centre 
National d'Enseignement par correspondance, radio et télévision, 
and for the purpose of abbreviation: Centre National de Télé- 
Enseignement. 


THE ACTIVITIES OF "PEUPLES ET CULTURE" 


This movement of Popular Culture approved by the 
Ministry of National Education, has devoted its services, since 
1945, entirely to the formation of counselors for adult education 
and youth movements, deciding on appropriate material for their 
guides' work. We draw our readers‘ attention to the publications 
of "Peuple et Culture" which would interest all those who are con- 
cerned with the problems raised by the various large, modern 
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techniques for spreading culture, and their uses. As part of these 
publications, besides the collection entitled "Regards neufs sur..." 
which deals with different topics such as photography, television, 


> 


sports, ‘reading, etc., we wish to point out to our readers the 
"fiches de lecture" (reader's guide) which help towards the under- 
standing of studied works (literary works or cinematographic 
works). (Collection 'Peuple et Culture", Edition du Seuil, 


27 rue Jacob, Paris 6e) 


ART EDUCATION 


CHINESE MASK 
Museum of Decorative Art 
Atelier des Moins de 15 Ans 


We would like to point out to our readers 

that the International Society for Education 
through Art (INSEA) now has its own publica- 
tion. This new magazine, entitled "Education 
through Art", published with the aid of UNESCO 
is edited in three languages: English, French 
and German. It will enable all educators to 
be up-to-date in the progress sustained in the 
field of artistic education, furnishing them 
at the same time with detailed information con- 
cerning all films, slides, records and books 
put out by different countries for the purpose 
of art teaching. For more detailed informa- 
tion, please contact Mr. G.J. van Kippenhagen, 
Business Manager and Treasurer of INSEA, Laan 
van Poot 288, The Hague, The Netherlands. 


REUNION OF THE WCOTP IN 1959 


In 1959 the World Confederation of Organizations of the 
Teaching Profession reunited in Washington from July 3lst to 
August 7th. The plenary sessions took place in the building of 
the "National Education Association of the USA". 
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PROPOS SUR LA LANGUE FRANCAISE 


BERGSON ET NOUS... 


L'auteur de "Matiére et Mémoire", qui a libéré la pensée 
moderne de l'intellectualisme et du déterminisme, n'a pas seule- 
ment exercé une influence profonde sur des écrivains aussi dif- 
férents que Péguy, Suarés et Proust : il a aussi, par la qualité 


proprement littéraire de ses ouvrages, fait le plus grand honneur 
& la langue francaise. 


Comme tant d'autres philosophes, Bergson a dénoncé les in- 
suffisances du langage. Créé pour répondre aux besoins de la com- 
munication et de la vie pratique, le langage n'est pas fait pour 
exprimer la vie profonde de la conscience et de la pensée.... In- 
capable d'exprimer la diversité de nos sensations, le langage est 
plus impuissant encore a traduire nos sentiments : "Le plus sou- 
vent, nous n'apercevons de notre état d'f&me que son déploiement 
extérieur." (Le Rire) "La pensée demeure incommensurable avec le 
langage." (Essai sur les données immédiates de la conscience) 


Mais le philosophe ne manque pas, d'autre part, de recon- 
naftre les secours inestimables que le langage a rendus Aa l'esprit 
humain. I1 a d'abord donné aux hommes le moyen d'agir les uns sur 
les autres. En outre, les signes du langage étant essentielle- 
ment "déplacables et libres", ont permis a l'intelligence d'étendre 
son champ d'opération et d'étudier le mécanisme m@éme du travail in- 


tellectuel. A ce titre, le langage est un incomparable "instrument 
de libération", 
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e+e L'auteur de "l'Energie Spirituelle" a montré admirabie- 
ment le r6le que joue le rythme dans l'art d'écrire. "Les mots ne 
diront rien de ce que nous voulons leur faire dire si nous n'arri- 
vons pas par le rythme, par la ponctuation, par la dimension rela- 
tive des phrases... A faire que l'esprit du lecteur ... décrive une 
courbe de pensée et de sentiments analogue A celle que nous decri- 
vons nous-mémes". En réalité, ajoute Bergson, "l'art de l'écrivain 
consiste surtout a nous faire oublier qu'il emploie des mots" 
(L'Energie Spirituelle). 


eee Mais le r6le de l'image n'est pas moins important. En 
multipliant les comparaisons, en les empruntant a des ordres de 
choses trés différents, en prolongeant l'image sous forme de méta- 
Phore ou de symbole, l'écrivain répand la vie et la lumiére sur 
les sujets les plus abstraits. 


od eee Le grand mystére de la vie fournit A notre poéte philo- 
sophe quelques-unes de ses images les plus prestigieuses. "Tous 
les vivants se tiennent, et tous cédent a la m@éme formidable pous- 
sée «ee l'humanité entiére, dans l'espace et dans le temps, est 

une immense armée qui galope a coté de chacun de nous, en avant et 
en arriére de nous, dans une charge entrafnante capable de culbuter 
toutes les résistances et de. franchir bien des obstacles, méme 
peut-étre la mort" (L'Evolution créatrice). 


«++ Quelque forme que prenne la pensée de Bergson - démon- 
stration scientifique, analyse psychologique, apercu métaphysique 
ou méditation morale, - sa langue est toujours ferme, élégante et 
pure. ee. Le linguiste et l'amateur de langue ne remercieront ja- 
mais assez Bergson de nous avoir montré qu'un philosophe francais, 
tout en honorant la pensée humaine, pouvait servir et "illustrer" 
la langue francaise. 


Extraits d'un article de 
M. R.Le Bidois paru dans 
"Le Monde” du 3 Juin 1959. 
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"Au commencement était le verbe” 
by Jean Effel (see page 27) 
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FRANCO - AMERICAN CULTURAL EXCHANGES 


THE CITE INTERNATIONALE DES ARTS ERECTED IN PARIS 


In the very heart of Paris, opposite the Seine and Notre- 
Dame, on the borders of that old quarter of Marais, where some 
of our most beautiful buildings of the 16th, 17th and 18th centuries 
are to be found, the Cité Internationale des Arts has just been set 
up. 

The outcome of this project, under speculation for some 
time, is owing in the main to the efforts of Eero de Snellman, the 
late Finnish painter, Monsieur Félix Brunau, who is "architecte 
en chef du gouvernement et inspecteur des batiments civils", and 
Monsieur Paul Leon, Member of the Institute; they obtained, with 
the help of the Prefect of the Seine and of the Municipal Council 
a vast plot of land situated between rue Geoffroy Lasnier, rue de 
Jouy, rue des Nonnains d'Hyéres and the Quai de 1'HStel de Ville. 


The plan of the new Cité was handed over to Monsieur 
Tournon, successor to Monsieur Brunau; he was faced with the 
dual task of coping with the destruction of old premises and yet 
preserving such historic remains as the Hotel d'Aumont, for 
example. 


This new building is intended to welcome well-known 
artists, such as young artists of all nationalities - in the same 
manner as the Cité Internationale situated on the peripheral boule- 
vards of Paris welcomes holders of fellowships in the scientific, 
legal, literary and medical fields. It must offer to painters, 
sculptors, engravers, decorators and musicians, not only faci- 
lities for living without difficulty, but also the possibility to work, 
to display or to perform their works, and to meet with the pur- 
pose of exchanging ideas. ; 


To the hosts of the Cité Internationale des Arts, adminis- 
trative services will provide these practical facilities: restaurants, 
lounge, center for artistic documentation, and library; these ser- 
vices will be united in a part of the main building where are also 
to be found the audition rooms, the exhibition galeries and reception 
rooms. In other parts of this main building there will be spread out 
250 workshops with adjoinging lodgings, each adapted to the diversi- 
ty of professional techniques. The ground floor of the main building 
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TOURNON, Architect 


THE "CITE INTERNATIONALE DES ARTS" 


ARTIST'S SCHEME FOR A STUDIO 


3 
- 
\ 
oe 
/ 
-39- 


will be fitted with an open porch to enable one to see the gardens of 
the 17th century reinstated in their original primitive design. 


| A garage will be built in the basement, and commercial 
premises have been reserved for the sale of artistic equipment, 
facing the street. 


The total cost of the entire construction has been estimated 
at 2 milliard francs; 100 million by the city and 200 million by the 
state have already been passed; to this sum will be added 8 million 
francs paid jointly by foreign nations. These sums which the govern- 
ment receives will enable those nations who are interested, to make 
use of a workshop to be chosen according to the particular field of 
the artist - throughout the 98 years during which the city's lease is 
in force. The foreign student will be sent by his country for a tem- 
porary stay, for a period of at least 2 years. 


The administration of the Cité Internationale des Arts will 
be placed under the patronage of the Minister of Fine Arts, the In- 
stitut de France and the City of Paris, by an administrative council, 
who, in turn, will consult a special committee which gathers at 
least once annually. The distribution of seats in the committee will 
be equitably established according to the number of subscribed con- 
tributions. 

The "Fondation de la Cité Internationale des Arts" is lo- 
cated in Paris. 


In conclusion, we would like to quote the words pronounced 
by Monsieur J. Bordeneuve on December 11, 1958, at the time of the 
presentation of the Cité Internationale des Arts in the presence of nu- 
merous personalities gathered at the Hotel Lauzun: 


Soon, I hope, there will be released building yards where the first 
step touards accomplishment is about to be executed, the face of a building 
whose architects wished to adapt harmoniously to the particular exigences of 
the locality... We think that many foreign countries will be sensitive to this 
beauty. Thanks to their great collaboration, the Cité Internationale des Arts 
will insertbe itself in the tradition of our capital, welcoming the free spirit 
from whose direction it blows and the true talent from whence it originates. 


We wish to thank here Monsieur Brunau, Vice President 
of the Cité Internationale des Arts and the Secretary 
General for the administrative service, with whose 
help we have been able to gain possession of this in- 
formation. 


Agios 
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AN INTERNATIONAL MUSICAL ACADEMY OPENED IN NICE 


The conference held in Aix-en-Provence on July 27, 1958, 
by the late André Siegried, culminated in the decision to create a 
musical Academy. This international academy was inaugurated in 
Nice on July 7th, 1959. Situated within the precincts of the Villa 
Paradiso, the Academy will welcome throughout the summer month 
Mg beginning July 7th and ending August 10th, any French or foreign 
: students desirous of developing their musical talent, placing them 
under the control and directorship of eminent masters who will 
give regular courses in the field of music. 


Eugéne Bigot will teach orchestra direction; Dupré , organ 
improvisation; Magda Tagliaferro, Aline Van Barentzen and Ray- 
mond Trouard, piano; Alexandre Tcherepnine, composition; Henryk 
Szeryng and Ricardo Odnoposoff, violin; and Jacques Chailley, musi- 
cal analyses. Amable Massis will instruct future teachers in his 
audio-visual method of musical education. 


The International Musical ‘Academy has been placed under 


the esteemed patronage of M, André Malraux, Minister of Cultural 
Affairs. 


& 
Be 


VISITORS IN THE UNITED STATES 


M. COHEN SEAT Director of the Institut de filmologie de 1'Uni- 
ec versité de Paris (Institute of Filmology of the 
ee University of Paris) participated from June 
20th to 27th in the International Design Con- 
ference which was held at Aspen, Colorado. 


Pee 


R, DAUDEL Director of the Centre de Mécanique ondula- 
toire appliquée (Applied undulatory mechanics) 
participated from June 22nd to 27th in the in- 

af ternational session held at Boulder, Colorado, 

: on how to apply undulatory mechanics in the 

"4 field of chemistry. In addition, he gave a se- 

3 ries of conferences, two of which took place 

at Bethesda (Public Health Service) and at the 

University of Chicago. 


Yves le GRAND Professor at the National Museum of Natural 


History and Applied Physics stayed at Cambridge 
and New Y ork during July and August. 
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Mr. GUENOT The head of the language section of the ser- 
vice of the Télévision Scolaire de l'Institut 
National Pédagogique, M. Guenot arrived in 
the United States in June. During his voyage, ¥ 
he will come into contact with different stations e 
of educational television. 


Mr. MOYSE Professor at the Faculty of Science in Paris 
who stayed in Canada and the United States from 


August 10th to September 15th, in order to at- 
tend a conference on botany. 


Gilbert QUENELLE, Professor at the British Institute in Paris, gave 
a course at the University of Boulder (Colorado) 
from July 20th to August 22nd. 


P. SAMUEL Professor at the University of Clermont-Ferrand, oe 

M. Samuel took part in a special session on Alge- . 

bra which was held in Chicago on June 22nd, ea 

Mrs. J.P. SERRE, Professor at the Collége de France, will stay at 3 

Princeton University during the autumn months ee 

from September to December, in order to accom- oe 

plish a mission at the Institute for Advanced Study. ny 

Paul TCHERNIA Assistant Director of the Laboratory of Oceano- 

| graphy at the National Museum of Natural History, a 
M. Tchernia took part in the International Congrese ES 
of-Oceanography in New York. aa 
| 
4 
VISITORS FROM THE COMMISSARIAT FOR ATOMIC ENERGY: 3 

June - July, 1959 a 

Monsieur Hermann HERRING 2 


Chef du Service de Chimie-Physique, s 
Centre d'Etudes Nucléaires de Saclay (S. et O.) 


a) Brookhaven National Laboratory (Long Island) 

b) Argonne National Laboratory (Illinois) 

c) Hanford Works (Oregon) 

d) Carbon Conference at Buffalo University (New York) 
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, who's over here on a Guggenheim; 


"I'd Like you to meet Miss Tucker 


's on 


who 


Stewart 


and Mr. 


's here on a Fulbright; 


who 


Miss Coley, 
his own. " 


Inc. 


Permission of the artist, 


The New Yorker Magazine, 
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Monsieur H. BRUCK 


Head of the "Section d'Optique Corpusculaire" 
Centre d'Etudes Nucléaires de Saclay (S. et O.) 


a) Midwestern Universities Research Association 
(visites d'études sur les Accélérateurs et la 
Physique des Hautes Energies) 


Monsieur Robert LEVY-MANDEL 


In charge of the improvement and the running of the Syn- 
chrotron "Saturne" 
Centre d'Etudes Nucléaires de Saclay (S. et O.) 


a) University of California (Radiation Laboratory), 
Berkeley 

b) Brookhaven National Laboratory (Long Island) 

c)M.L T. 

d) Princeton University 


Monsieur Daniel MASSIGNON 
Assistant Director, Department of '"Physico-Chimie" 
Centre d'Etudes Nucléaires de Saclay (S. et O.) 
a) M.L T. 
b) Johns Hopkins University 
c) University of Llinois, Urbana 
d) University of California, Berkeley 
e) California Institute of Technology 
f) Princeton University 
g) Oak Ridge 
h) Brookhaven National Laboratory (Long Island) 


Monsieur J. PHELINE 
Department of "Métallurgie et Chimie Appliquée" 
Centre d'Etudes Nucléaires de Saclay (S. et O.) 


a) Atomic Energy of Canada 
b) Oak Ridge 


VISITORS FROM THE NATIONAL CENTER OF SCIENTIFIC 
RESEARCH 


Monsieur le Professeur A, KASTLER 


Physics Laboratory, Ecole Normale Supérieur, Paris 


a) Congress at Ann Arbor, Michigan (Spectroscopy) 
b) Congress of American Physical Society, Milwaukee 
c) Princeton University 
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GEOMETRIE 


a - Deix drottes paralléles se rencontrent & l'infini. 
Ca ne se démontre pas, mais je les y ai vues. 


ie by Jean Effel (see page 27) 
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THE MAIN ACTIVITIES OF THE FRENCH CULTURAL SERVICES 


April 25 


April 28 
April 29 


April 30 


LECTURES AND 


VISITS MADE BY THE CULTURAL COUNSELOR: 


"La Pensée Francaise" - The American Association 
of Teachers of French, Colorado College, Colorado 
Springs 

"France and the Fifth Republic" - Washburn Univer- 
sity, Topeka, Kansas 

"French Culture Today" - University of Kansas, 
Lawrence 

"Metaphysics in Art and Poetry"' - Humanities Soci- 
ety, State University of Iowa, Iowa City 

"New Trends in the French Education System, stressing 
the place of Language Instruction" - 

"La France sous de Gaulle et la Cinqui¢me République" - 
Meeting of the Central States Modern Language Teach- 
ers Association, St. Louis, Missouri 

"France Today" - Skidmore College, Saratoga Springs, 
New York 

"La France Politique et Culturelle" - French Summer 
School, Fordham University, New York 

"Impressions de Paris et de Provence, Juillet 1959" - 
Short talk at the Maison Francaise of Columbia Univer- 
sity, New York City. 


LECTURES GIVEN BY THE ASSISTANT CULTURAL COUNSELOR 


April 24 
April 30 
July 14 


"Paul Valéry"' - Hofstra College, Hempstead, New York 

"Education in France'"' - Catholic College, New York City 

"Léon Paul Fargue, poéte de Paris'"' - Maison Frangaise, 
Columbia University, New York City. 
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NEWS FROM THE TAPE-RECORDING SERVICE 


In spite of the summer, our tape-recording service has 
been receiving many orders. Let us state again that we do not 
charge for our service, but we do accept blank tapes sent along 
with the book from which texts are to be recorded. 


Receiving permission from the publishers has taken, up 
to now, from one to four weeks, so that we can never be too sure 
of when we actually start making the recording. However, we 
shall always try to meet your needs as quickly as possible. 


Among the letters we received were some which asked 
us advice as to what type of recording should be made, and which 
passages of which book we would recommend. We do not think it 
is up to us to decide for the teachers and professors on that mat- 
ter, as our task is only to provide them with teaching aids. 


THE RECORD LIBRARY 


A supplement to our record library is being sent to you 
along with this issues of Education in France, Other copies are 
available upon request. 


IN-SERVICE COURSE FOR TEACHERS OF THE PUBLIC SCHOOLS 
OF NEW YORK CITY 


Siven under the auspices of 
Dr. Edouard Morot-Sir In co-operation with 
Cultural Counselor, The Board of Education 
Representative in the United States 

of French Universities 


May 5 Trends in Thought Dr. Jean-Albert Bédé, Columbia University 
May 12 Religious Life in France Dr. Fernand Vial, Fordham University 
May 19 Sports in France Mr. Francois Hoffmann, Princeton University 


May 26 So you're going to France! Dr. Pierre Courtines, Queens College 
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CORRES PONDENCE 


THE STUDY OF LIVING LANGUAGES IN OUR SECONDARY SCHOOLS ss 


We give here the answer to a question which has recently 
been asked several times by our correspondents. 


The "Informations Statistiques", supplement to the Bulletin 2 
Officiel de 1'Education Nationale, has recently given statistics in fe 
reference to the study of living languages in establishments of pub- “i 
lic education of the second degree, It is evident from these statis- | 
tics that the majority of students choose English as their language 
of study. In 1957 - 58, the total figures given for High Schools 
and Colleges was 423,000 for English, 101,000 for German, 22,000 
for Spanish, 3, 700 for Italian, and 100 for Russian. For the second 
language of their choice, taught as from the 4th year onward, the 
figures were as follows: 68,000 for Spanish, 63,000 for German, 
47,000 for English, 33,000 for Italian, 3,200 for Russian; there 
were also 450 students of Arabic among them. 


It is of course clear that the percentage of languages 
studied will vary in accordance with each Academy. In the East, 
70% of all students study German as a first language, while in the 
Southwest, for example, Spanish takes its place. 


, In the "Cours Complémentaires" (complementary courses 
added to primary school) which give a short, modern education in 
four years, equivalent to 3rd, 4th and 5th grades in secondary schools, 
the predominance of the study of English is greater than in High 
Schools. The distribution of students in each language has, how- 
ever, changed very little since 195l. 
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—On me dit pao "quar®, on dik “comment” ! 


On ne dit pas "quoi", on dit "comment"! 


by Jean Effel (see page 27) 
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RECENT BOOKS AND AUDIO-VISUAL MATERIAL 


"LE FIL D'ARIANE" by Mr. A. HUISMAN, Professor at the Lycée 
Montaigne in Paris, received the André Vera Mathematics Prize 
(1959). 

"Since the last war, mathematics has witnessed consid- 
erable expansion in its field of application; it is slowly becoming 
more and more indispensable for the modern man to possess a 
certain mathematical culture, irrespective of the type of career 


‘in which he is engaged. 


The dryness of mathematics is due to a great extent to 
the entirely abstract character of its fundaments, whereas most 
minds have a tendency to attach themselves to the concrete. It 
was therefore necessary to present the minimum essentials of 
this science in the most attractive manner possible in order to 
convince people that mathematics is no abstract and tedious sci- 
ence. The work starts with the most immediate first steps (whole 
numbers) and after having established the basic rudiments of Al- 
gebra and the principals of mathematical analysis, expounds the 
knowledge of the most modern theories: linear programming, op- 
erational research, limear equations, differential equations, 
partial derivatives equations, Poisson's probability law". 


This work is accessible to students on the level of the 
second part of the "baccalauréat" and its aim is to contribute to 
the modernization of the teaching of mathematics. 


Editors: WESMAEL-CHARLIER, 30 rue Gramont, Paris 2. 


GUIDE TO TECHNICAL AND PROFESSIONAL EDUCATION: 


The National Federation of Past Societies and Students of 
the Professional Schools has just put out the fourth edition of the 
"Guide to Technical and Professional Teaching" which has been 
established with the help of the Centre d'Etudes and the documen- 
tary researches of technical teaching as well as the different of- 
fices of central administration. The volume, which has 1,300 pages, 
contains all the collected information on the organization of technical 
and professional teaching; it is divided into 8 sections: Administra - 
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tion, General documentation, public education, private education, 
Overseas France, higher education, professional courses, and 
special education. 


Service des publications de la Fédération Nationale des 
Sociétés d'Anciennes et d'Anciens éléves des Ecoles 
professionnelles, 2 4 6 rue Marengo, Paris ler. 


"SUR LE CHEMIN DES HOMMES'" by Jean GUEHENNO, In- 
spector General at the Ministry of National Education. 


This book is a general survey of various educational 
problems. Jean Guéhenno, who has devoted many years to teach- 
ing, begins by explaining-to us the importance of the role played 
by the teacher who "preserves the knowledge and wisdom of all 
men who, right down the centuries, have attempted to live". He 
then gives us his own point of view on the educational reform ac- 
cording to which the first cycle of studies should "be sufficient 
in itself", while the second cycle should, above all, "be inspired 
by a strong sense of generality. '' As far as the teaching of Latin 
is concerned, Jean Guéhenno deplores the fact that this subject 
is reduced most of the time to nothing more than a purely gram- 
matical exercise, and he expresses the wish that both Latin and 
Greek might be learned from choice and eagerness for we will 
always need a number of men capable of "calling us back and 
making us sensitive to the grandeur and the flawlessness of our 
origin". The author continues to pursue his rich reflections and 
questions many other topics, such as the role of technicians or, 
again, that of the importance of Culture. 


Editions Grasset, 1959 
61 rue des Saints Péres, Paris 6. 
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"LA CLASSE DE FRANCAIS" 


This publication, specially edited for the teaching of French, 
gives considerable advice to teachers, and answers puzzling lin- 
guistic questions. It also contains bibliographic information, some 
texts of contemporary authors and, in addition, constitutes an in- 
formative document on present-day France. 


Librairie des Méridiens, 
119 Bld. St. Germain, Paris 6. 


REVIEW OF HIGHER EDUCATION, No. 1 - 1959: 


_ We would like to point out to our readers that Issue No. l, 
1959, of the "Revue de l'Enseignement Supérieur" is devoted en- 
tirely to French literature. All the articles have been written by 
well-known professors of the French University. 


Les théses de littérature francaise en Sorbonne - P. Moreau 
(Theses on French literature in the Sorbonne) 


Qu'lest—ce que l'histoire littéraire? - A. Adam 
(What is the History of Literature?) 


La stylistique frangaise : sa définition, ses buts, - G,. Antoine 
ses méthodes 

(French Stylistic : its definition, its aim and its 
methods ) 


L'explication littéraire d'un texte frangats - P.G. Castex 
(Literary analysis of a French text) 


Sur L'édition des textes littéraires - R, Ricatte 
(Concerning the edition of literary texts) 


L'Enseignement de la littérature médiévale - J. Frappier 
(Teaching medieval literature) 


Orientation actuelle de la recherche sur le XVIth - V.L. Saulnier 
siécle littéraire francais 

(The current state of research on 16th century 
French literature) 
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De la nature : essai sur la vie littéraire d'une idée - R,. Pomeau 
(Nature: essay on the literary permanency of an idea) 


La littérature comparée - Ch. Dédéyan 
(Comparative literature) 


La statistique de vocabulaire et son application - 6G. Gougenheim 
dans l'enseignement des Langues 

(Vocabulary statistics and its application in the 
teaching of languages) 


Prononciation francaise - P. Fouché 
(French Pronunciation) 


La méthode statistique en lexicologie R.L. Wagner 
(The statistic method in lexicology) P. Guiraud 


In the first pages of our publication, the reader will find a trans- 
lation of two of the above mentioned articles (pages 13 and 17). 


S.E. V. P. E.N., 13 rue du Four, Paris 6. 


FRENCH IN LOUISIANA by Joseph LeSage Tisch. 


Official figures published by the Department of Education 
of the State of Louisiana reveal that more than one hundred thou- 
sand people in the state speak fluently some form of the French 
language. This study attempts to clarify in some small way the 
present confusion surrounding the historical development of 
Louisiana-French. It aims to give appropriate illustrations, 
both of the native and foreign element in the French dialects of 
Louisiana. This dissertation was originally submitted for a 
Master's Degree in History to the faculty of Notre Dame Semi- 
nary in New Orleans. 


St. Paul's Book Center, Bolton Avenue 
Alexandria, Louisiana. 
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"POINTS DE VUE" by Oscar A. HAAC (Emory University), 
William A. STROZIER (Emory University), William S. WILLIS 
(New York University). 


A foreign language can give access to ideas which permit 
us to elaborate our own and gain perspective about ourselves. 
Such is the purpose of this collection. Its texts were chosen for 
their original and often provocative conception. They should make 
you wish to express your own point of view and compare your as- 
sumptions with those of their authors. In order to start your dis- 
cussion, each selection is followed by a conversation. Your task 
will be simplified if you start by learning or reviewing the words 
starred in the vocabulary. They constitute "le francais élémen- 
taire", alist of basic terms recently published by the French 
Ministry of Education. 


New York, Appleton-Century-Crofts, Inc. 


SKILLS AND TECHNIQUES FOR READING FRENCH by Louise C. 
SEIBERT and Lester G. CROCKER. 


Designed for auxiliary use outside the classroom, this book 
offers systematic training in those special skills and techniques 
which promote efficient reading. The first part of the book is con- 
cerned with vocabulary building; the second part deals with the under- 
standing of the sentence. 


Editor: The Johns Hopkins Press, Baltimore 18, Maryland 


PARLONS ANGLAIS: by M. LEBETTRE, J. LONJARET and R. 
DENIS, "Agrégés d'Anglais", 


This book, written for students of Class 6, only contains a 
half dozen words in each new lesson, and the progress in grammar is 
extremely slow. However, it is compiled with the specific aim of 
guiding beginners who have studied for legs than nine months, towards 
reading which is at once both fluent and immediately intelligible, taken 
from the work of some author, having beenslightly abridged but not 
adapted. '"Parlons Anglais'' comes with a supplementary teacher's 
book, 
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Mazette ! Des lecons particuliéres avec le Principal ... 


by Jean Effel (see page 27) 
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ERRATUM: We apologize for the foilowing error which appeared in Issue No. 6 of 
this publication: 


Page 47 - The American Institute for International Education, mentioned 
as being at 173 Bid. Saint Germain, has been abolished. The premises are cur- 
rently occupied by "Le Centre Universitaire International" French Service, 
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